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Specific AOs

AO1
Use textual 
references, 
including 

quotations, to 
support and 

illustrate 
interpretations.

AO2
Analyse language, 

form and structure. 

AO3
Show understanding 
of the relationships 
between texts and 

the contexts.

AO4
Use a range of 
vocabulary and 

sentence structures 
for clarity, purpose 

and effect, with 
accurate spelling 
and punctuation.

‘An Inspector Calls’ by JB Priestley

Terminology

Dramatic Irony
Well-made Play

Morality Play
Circular 

Structure
Allegory
Power

Corruption
Authority

Exploitation
Satire

Mockery
Proxy
Social 

Responsibility
Reform

Claustrophobic
Staging
Lighting

Euphemisms
Semantic Field
Polysyndeton
Juxtaposition

Religious 
Imagery

Context and the Play’s Moral Dimension
JB Priestley wrote ‘An Inspector Calls’ in 1945, during the Second World War, but he 
set the play in 1912. In 1912, Edwardian society wasn’t equal – people with more 
money and from a higher class had more power and authority. Priestley used the 
unequal society of 1912 as a setting to get people to think about inequality in 1945. 
At the end of WW2, Priestley wanted a fairer Britain to be built, capitalizing on the 
changing job roles performed by women to keep the war effort going and the 
narrowing of gaps between social classes owing to everyone having to pull together 
during the war. He did not want a return to earlier inequalities and injustices in 
society. Priestley also wanted to criticize the ruling classes for leading Britain into two 
costly world wars which were, to some extent, fought for economic reasons.

Themes
Social Class and Inequality – the play presents a gulf in social class 
between working class Eva Smith and the privileged wealthy who 

take advantage of an innocent girl and ruin her; Priestley envisions a 
better, fairer society in which women are equal to men and working 

class people are treated fairly and properly remunerated for their 
hard work

Responsibility – the play educates its audience about the importance 
of collective responsibility, the moral argument that we are all in it 

together and should look out for each other; furthermore, that those 
in power should act responsibly, otherwise there will be repeated 

war and bloody conflict

Characters

The Inspector – is a godlike figure, omniscient (all-knowing); he acts like a judge, 
pronouncing guilt upon the Birlings; he is the play’s moral compass, reflecting 

Priestley’s socialist views; he is a prophet who envisions the future disasters faced by 
mankind

Eva Smith – an innocent working class girl who is exploited and taken advantage of; 
she is principled, responsible and moral; an innocent victim 

Mr. Birling – a pompous capitalist who thinks more about money and wealth than 
treating his workers with respect/compassion; corrupt, he attempts to bribe the 

Inspector; short-sighted and foolish
Mrs. Birling – obsessed with status and outward respectability; a snob who thinks 

highly of herself and little of working class girls like Eva; out of touch and deluded, she 
is a distant mother and cold in nature

Sheila Birling – matures as a character from a spoilt princess at the start who then 
takes responsibility for her actions and shows genuine remorse; sensible and moral, 

she becomes the Inspector’s proxy later in the action
Eric Birling – a drunken, irresponsible young man who takes advantage of Eva and 

steals from his father; like Sheila, he takes responsibility and grows as a person
Gerald Croft – an eligible bachelor and womaniser; he enjoys a privileged lifestyle; a 

staunch capitalist who protects his own self interest; slippery and difficult to trust

Key Quotes
• ‘You’re just the kind of son-in-law I always wanted’ (Mr. Birling)

• ‘unsinkable, absolutely unsinkable’ (Mr. Birling)
• ‘I can’t accept any responsibility’ (Mr. Birling)

• ‘girls of that class’ (Mrs. Birling)
• ‘Go and look for the father of the child. It’s his responsibility.’ (Mrs. 

Birling)
• ‘These girls aren’t cheap labour. They’re people.’ (Sheila)
• ‘Between us we drove that girl to suicide’ (Sheila)

• ‘I was in that state when a chap easily gets nasty.’ (Eric)
• ‘you’re not the kind of father a chap can go to when he’s in trouble’ 

(Eric)
• ‘you killed them both’ (Eric)

• ‘I didn’t install her there so that I could make love to her.’ (Gerald)
• ‘Everything’s alright now Sheila. How about this ring?’ (Gerald)

• ‘a chain of events’ (Inspector Goole)
• ‘Public men, Mr. Birling, have responsibilities as well as privileges.’ 

(Inspector Goole)
• ‘millions and millions and millions of Eva Smiths and John Smiths’ 

‘fire and blood and anguish’ (Inspector Goole)

Question Outline
The question focuses on how a character or theme is presented and develops throughout the play e.g. 

How does Priestley present Sheila as a character who learns important lessons about herself and society?



Specific AOs

AO5
Content & 

Organisation
Communicate clearly, 

effectively and 
imaginatively, selecting 
and adapting tone, style 

and register for 
different forms, 
purposes and 

audiences. Organise 
information and ideas, 

using structural and 
grammatical features to 
support coherence and 

cohesion of texts

AO6
Technical Accuracy
Candidates must use a 

range of vocabulary and 
sentence structures for 

clarity, purpose and 
effect, with accurate 

spelling and 
punctuation.

Language Paper 1: Narrative Writing

Write the opening part of a story about a place that is severely affected by the weather. 
(24 marks for content and organisation, 16 marks for technical accuracy)

Key Terms

Simile
Personification

Alliteration
Metaphor

Onomatopoeia
Five Senses

Colours and shades
Juxtaposition

Listing
Repetition

Prepositional 
Phrases

Semantic Field
Mood

Atmosphere
Ambitious 
Vocabulary

Sentence Variety
Syntax

Fronted Adverbials
Range of 

Punctuation
Dialogue

Show, Not Tell
Non-linear
Flashback

Flashforward
Protagonist

Characterisation

Your story should begin with an inciting 
incident i.e. the introduction of an event 
affecting the main character that sets the 

story in motion e.g. a storm develops at sea 
causing trouble for some surfers.

Look then to develop your characters and, in 
particular, the main character. Describe their 

appearance, actions and interactions. Use 
dialogue to show how they relate towards 

each other. How could you relate the growing 
panic of the group at this stage?

Develop your story, adding further drama. 
What further complications could you 

introduce at this point? Someone going into 
shock, the currents pulling a weaker 

swimmer below the surface?
Try to sustain a level of suspense/tension 

throughout. You don’t want your story to be 
anti-climactic or have a flat ending. Is there a 

further surprise or twist you can throw in at the 
end?

Effective Story Writing Top Tips
• Have a quick, dramatic opening

• Show, Don’t Tell
• Withhold Key Information

• Spring a Surprise
• Create Plausible Characters

• Set the Scene
• Keep the Reader on Edge



Specific AOs

AO1 
Identify and 

interpret explicit 
and implicit 

information and 
ideas. 

AO2
Explain, comment 

on and analyse how 
writers use language 

and structure to 
achieve effects and 
influence readers

AO4 
Evaluate texts 
critically and 

support this with 
appropriate textual 

references.

Language Paper 1 Reading: Analysing Unseen Prose

Key Terms

Active Reading
Explicit
Implicit

Connotations
Infers

Implies
Imagery

Metaphor
Simile

Repetition
Listing

Contrast
Pathetic fallacy
Semantic field

Hyperbole
Short sentence
Chronological

Non-linear
Flashback

Flashforward
Characterisation

Evaluation
Counter 

Argument
Pros and Cons

Q1 Information Retrieval (4 marks) (2 mins)

Typical question: 
• Read again the first part of the source, from lines 1 to 5. List five 

things about the motor-van from this part of the source. 

Approach?
• Select four ideas from the lines stated in the question – do not 

stray
• Write each thing you were asked to find as a short sentence
• You can record information word for word from the text or use 

paraphrase, but do not copy unselectively

Q3 Exploring Structure (8 marks) (12 mins)

Typical question:
• You now need to think about the whole of the source … How has 

the writer structured the text to interest you as a reader?

Approach?
• The key here is exploring how the story evolves, focusing on how 

the text opens, and why, and then tracking significant changes in 
focus e.g. moving from setting the scene to introducing character, 
then developing characters and relationships through dialogue …

• Aim to make three key points, covering the beginning, middle and 
end of the text

• Follow the PETAL approach again, exploring how the writer’s 
interest is gained and developed throughout the extract.Q2 Analysing Language (8 marks) (12 mins)

Typical question: 
• Look in detail at this extract, from lines 6 to 12 of the source. How 

does the writer use language here to describe the Hartop family? 
You could comment on words and phrases, language 
features/techniques and sentence forms.

Approach?
• Select three effective uses of language to explore, preferably 

techniques or images
• Use the PETAL approach – Point-Evidence-Technique-Analysis-Link 

(back to the question)
• The key is to ‘say a lot about a little’
• Ensure that the effects of language and impressions created are 

thoroughly explored 
• Identify word types and techniques correctly

Q4 Evaluating Writer’s Craft (20 marks) (24 mins)

Typical question:
A student said, ‘This part of the story where Alice is sent back along 
the road … shows how hard and cruel Hartop is, so that all of our 
sympathy is with Alice.’ To what extent do you agree?

Approach?
• Read the statement carefully. Is it in two parts? Do you agree with 

both parts of the statement? Don’t be afraid to challenge!
• Try to consider points for and against the statement in your 

answer.
• Look to explore the writer’s craft e.g. language choices, use of 

techniques, structure, narrative perspective
• Aim for 4-5 PETAL paragraphs overall.

‘Active Reading’ – spend your first ten minutes reading Q1-4 and the extract carefully. As you read, highlight 
relevant quotes and make a few brief annotations around the text relating to language and structure.



Specific AOs

AO1 
Identify and 

interpret explicit 
and implicit 

information and 
ideas. 

AO2
Explain, comment 

on and analyse how 
writers use language 

and structure to 
achieve effects and 
influence readers

AO3 
Compare writers’ 

ideas and 
perspectives, as well 

as how these are 
conveyed, across 

two or more texts.

Language Paper 2 Reading: Analysing and Comparing Non-fiction Texts

Key Terms

Active Reading
Explicit
Implicit

Connotations
Infers

Implies
Imagery

Metaphor
Simile

Repetition
Listing

Contrast
Semantic field

Hyperbole
Short sentence

Irony
Tone

Register
Perspective
Summary 
Synthesis

Comparison
Discourse 
Markers 

Q1 Information Retrieval (4 marks) (2 mins)

Typical question: 
• Read again the first part of Source A from lines 1 to 12. 

Choose four statements below which are true.

Approach?
• Scan the text carefully to check which statements are true, 

ensuring that you stay between the specified lines
• Shade in the circles in the boxes after each true statement

Q3 Analysing Language (12 marks) (16 mins)

Typical question:
• You now need to refer only to Source A from lines 16 to 26. How 

does the writer use language to describe the power of the sea?
Approach?
• Make sure you look at the right text!
• Select three effective uses of language to explore, preferably 

techniques or images
• Use the PETAL approach – Point-Evidence-Technique-Analysis-Link 

(back to the question)
• The key is to ‘say a lot about a little’
• Ensure that the effects of language and impressions created are 

thoroughly explored 
• Identify word types and techniques correctly

Q2 Summary of Differences (8 marks) (12 mins)

Typical question: 
• Use details from both sources to write a summary of what you 

understand about the different boats. 

Approach?
• Identify three differences presented in Sources A and B
• Ensure you focus on the person, place or thing specified – don’t 

stray onto writers’ views! This is needed in Q4.
• Use PEE – Point, Evidence, Explore (the differences) in your 

answer
• Make it clear which text you are talking about by referencing 

the source or the writer
• There is not the same need to zoom in on language and explore 

the writer’s craft
• Use discourse markers like ‘whereas’, ‘whilst’, ‘however’ to 

introduce your comparisons

Q4 Comparing Viewpoints and Methods (16 marks) (20 mins)

Typical question:
• Compare how the writers convey their different perspectives and 

feelings about their experiences at sea.

Approach?
• Using the PETAL approach outline the writers’ feelings/views in 

Source A and focus on how they use language/techniques to convey 
those views

• Move on to Source B, identifying the writer’s views in the second 
text, commenting on how they are different from those presented in 
Source A, again focusing on the writer’s craft

• Usually the sources will be different forms and may have a different 
audience/purpose, which may influence the register and style of the 
language used. You should consider this too in your response.

‘Active Reading’ – spend your first ten minutes reading Q1-4 and the extract carefully. As you read, highlight 
relevant quotes and make a few brief annotations around the text relating to language and structure.



Specific AOs

AO5
Content & 

Organisation
Communicate clearly, 

effectively and 
imaginatively, selecting 
and adapting tone, style 

and register for 
different forms, 
purposes and 

audiences. Organise 
information and ideas, 

using structural and 
grammatical features to 
support coherence and 

cohesion of texts

AO6
Technical Accuracy
Candidates must use a 

range of vocabulary and 
sentence structures for 

clarity, purpose and 
effect, with accurate 

spelling and 
punctuation.

Language Paper 2: Non-fiction Writing

Typical Task – Write either a formal letter, speech or article outlining your views on a topical issue e.g.
‘It is the people who have extraordinary skill, courage and determination who deserve to be famous, not those who have 
good looks or lots of money or behave badly.’ Write a letter to the editor of a newspaper in which you argue your point of 

view in response to this statement. (24 marks for content and organisation and 16 marks for technical accuracy)

Key Terms

Direct Address
Adjectives
Alliteration
Anecdote

Facts
Opinions

Rhetorical Q’s
Exaggeration

Statistics
Triplets
Feelings
Flattery

Imperatives
Repetition

Expert Opinion
Counter Argument

Surveys
Genre

Audience
Purpose

Style
Register
Formal

Informal
Perspective
Ambitious 
Vocabulary

Range of Punctuation
Technical Accuracy

Formal Letter
• Set out appropriately e.g. dated, Dear Sir/Madam, Yours 

faithfully, Yours sincerely (if addressed by name)
• Identify the issue at hand, making clear your POV
• Formulate and develop three key arguments

• Include some counter argument
• Include some expert opinion

• Include a range of persuasive devices
• Conclude by reiterating your POV, outlining the actions you 

would like your recipient to take and why

Speech
• Set out appropriately e.g. Good morning, I am here today to 

give my views on, conclude by explaining what you audience 
can do to help/get involved

•  Modulate your language accordingly for speech incorporating 
some abbreviation, colloquialisms, a blend of formal and 

informal language
• Involve your audience throughout e,g, through direct address – 

pronouns (we/you/us) and RQ’s
• Look to include forms of primary evidence e.g. expert opinion, 

the results of phantom surveys
• Incorporate counter argument

• Incorporate a range of rhetorical devices

Article
• Set out appropriately e.g. a catchy headline incorporating 

pun, alliteration or idiom/metaphor
• Include a blend of informal and formal language

• Include anecdote, allowing the reader an insight into your 
personal life and own experiences

• Aim to entertain as well as inform and persuade e.g. through 
pun, wordplay, hyperbole, self-deprecation, irony

• Incorporate imagery e.g. simile, metaphor, semantic fields
• Address your audience directly using pronouns (you/your/we)
• Include asides – brief diatribes where you go off topic and 

reveal your thoughts and feelings

Non-fiction Writing Top Tips
• Think GAP – Genre (what form/style am I writing in?), 

Audience (who am I writing to/for?), Purpose (why am I 
writing? What do I hope to achieve?)

• Include a variety of persuasive devices, sentence 
structures, vocabulary and punctuation

• Develop each argument fully, incorporating counter 
argument, anecdote, expert opinion and primary 

evidence e.g. surveys

Genre  Audience Purpose







Specific AOs

AO1
Use textual 
references, 
including 

quotations, to 
support and 

illustrate 
interpretations.

AO2
Analyse language, 

form and structure. 

AO3
Show understanding 
of the relationships 
between texts and 

the contexts.

AO4
Use a range of 
vocabulary and 

sentence structures 
for clarity, purpose 

and effect, with 
accurate spelling 
and punctuation.

‘Macbeth’ by William Shakespeare

Terminology

Soliloquy
Divine Right of 

Kings
Foreshadowing

Microcosm
Macrocosm

Great Chain of 
Being

Jacobean
Gunpowder Plot

Regicide
High Treason

Hubris
Hamartia
Tragedy

Fate
Free Will

Self-fulfilling 
Prophecy

Blank Verse
Prose

Rhyming 
Couplets

Circular Structure

Context and the Play’s Moral Dimension

‘Macbeth’ was acted for James I of England in 1606 – a year after The
Gunpowder Plot, which was an attempt by Catholic conspirators led by Guy
Fawkes to blow up the Houses of Parliament on the day of its state reopening
by the king. It was an effort to end the persecution of Roman Catholics by the
English government. Catesby and others hoped to replace the country's
Protestant government with Catholic leadership. The play serves as a warning
against high treason, enforcing the idea of the Divine Right of Kings i.e. that
James ruled with God’s blessing, so an attack on the monarch was
sacrilegious, completely immoral and unchristian.

Themes

Kingship – the play shows the two extremes of being a ruler: a gentle, 
benevolent king in Duncan; a cruel tyrant in Macbeth

The Supernatural – the witches foretell Macbeth’s fate, possessing a 
supernatural intelligence of human nature and its frailties

Ambition – shown to be dangerous when it runs contrary to duty and 
obeisance to your monarch; can lead to irrevocable sacrifices

Guilt – a product of selfish ambition; characters like Macbeth and LM are 
destroyed by their guilt; karma is heralded in this play

Loyalty and Betrayal – the play is warning against committing treason; 
gaining the crown by illegitimate means brings nothing but upset and grief 

for Macbeth and LM (‘a poisoned chalice’)

Characters

The Witches – speak in rhyming couplets, marking them as supernatural 
beings; known as the weird sisters – ‘wyrd’ meant fate in Old English, 

suggesting they are instruments of fate; evil and unnatural; duplicitous

Macbeth – ambitious; initially torn between loyalty and the promise of 
greatness; a brave hero to begin; a brutal murderer by the end; 

influenced by the supernatural; manipulated by LM; haunted by guilt; 
hubristic – believes he is invincible; naïve; self-annihilation

Lady Macbeth – ambitious; manipulative and conniving; an actress, who 
cannot be trusted; two-faced; puts on a front for Macbeth; privately 
tormented; an orchestrator/organiser; cruel and ruthless; declining 

influence over Macbeth; descent into madness

Banquo – loyal; functions as a foil for the character of Macbeth (how he 
should behave); trusting; naïve; honourable; suspicious of Macbeth; 
privately ambitious; publicly supportive of Duncan; sceptical of the 

witches

Key Quotes
1:1 ‘Fair is foul, and foul is fair’ (the witches)

1:3 ‘All hail, Macbeth, that shalt be King hereafter!’ (the witches)
1:5 ‘Yet do I fear thy nature; It is too full o’ th’ milk of human kindness 

(LM)
1:5 ‘unsex me here’ (LM)

1:7 ‘When you durst do it, then you were a man’ (LM)
2:2 ‘Macbeth shall sleep no more’ (Macbeth)
2:2 ‘A little water clears us of this deed.’ (LM)

3:1 ‘I fear thou play’dst most foully for it.’ (Banquo)
3:2 ‘Nought’s had, all’s spent.’ (LM)

4:1 ‘for none of woman born shall harm Macbeth’ (the witches)
5:1 ‘Out, damned spot! Out, I say!’ (LM)

5:1 ‘What will these hands ne’er be clean?’ (LM)
5:5 ‘She should have died hereafter.’ (Macbeth)

Question Outline
The question focuses on how a character or theme is presented in an extract from the play, then exploring how 

the same character or theme is explored elsewhere in the story.


